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ABSTRACT. Students at KFUPM in Saudi Arabiawere surveyed to determine what they
consider to bethe major obstacles to successfully completing the two required coursesin
Principles of Accounting. The studentswere categorized as either accounting majors or
non-accounting majors and were offered 26 potential obstacles plus one open-ended
question. The study showed that the most significant obstacle was the negative attitude of
students towards accounting as a difficult subject. Differencesin responses of the two
student  groups occurred for only three of the listed obstacles, none of which were
considered significant by either group. There was no correlation between the GPAs of the
respondents and their views on the 26 obstacles. A comparison of the findings of this
study and those of previous research is al so discussed.

All students in the College of Industrid Management (CIM) at King Fahd
University of Petroleum and Minerals (KFUPM) in Saudi Arabia are required to take
two courses in Principles of Accounting. The courses are designated as Acct 201 and
Acct 202 and they are taught during the somophere year in fully coordinated sections.
Both courses are taught in small lecture sections ranging from 15-20 students meeting
three hours a week. The textbook used in teaching Acct 201 and Acct 202 is
Fundamental Accounting Principles by Larson & Pyle. Three examinations including
the final are given in each class during each semester. Approximately 70 percent of the
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semester points are derived from the three examinations, and 30 percent from
homework assignments and quizzes. The examinations and quizzes include problems,
and multiple choice questions. The course grade of each student is assigned by the
instructor based on five categories of scholastic achievement ranging from “superior to
falure’. (A,B,C,D,F).

It is universally agreed among all accounting faculty in the College that the
students' performance in these two courses is unacceptably low. To substantiate this
opinion, the final grades for the students of Acct 201 and Acct 202 for six semesters
were collected. Table (1) presents these data. The Table shows that the percentages of
D, F, and WF students to total students enrolled in the course ranged between 55% and
20% in Acct 201 and ranged between 61% and 21% in Acct 202. F, FW and D are
grades used as measures of students’ low performancein principles of Accounting. “F
and WF’ arefailure grades, while“D” is a grade which indicates a minimum workable
knowledge of the principles involved in the subject. The grade denotes low
achievement and if the course is aprerequisite to further studies, its repetition for a
higher grade is advised (Undergraduate University Bulletin 1994/95, p. 25).

Table (1)
Students grade distribution in Accounting 201 and Accounting 202
Courses from the First Semester of 1988/89 to the First Semester 1991/92.

Course No. A|B|C|D|F WP* WF* Total D, F, WF
Total

First Semester
1988/89
Acct 101 7/4|16/16|8 |0 3 0 54 44
Acct 202 111212114 |0 2 0 60 41
Second Semester
1988/89
Acct 101 5|171|26|13|13| 0 3 6 73 44
Acct 202 3/816|13/6 |0 2 0 48 40
First Semester
1989/90
Acct 101 1115370 2 1 20 55
Acct 202 2/2|8|6]1]0 2 0 21 34
Second Semester
1989/90
Acct 101 3615|148 |0 1 5 52 52
Acct 202 2|7 (13|11 2|0 0 0 35 37
First Semester
1990/91
Acct 201 0211 8|3 |0 2 0 26 42
Acct 202 414192070 0 0 44 61
Second Semester
1990/91
Acct 201 9110|197 3|0 1 0 49 20
Acct 202 419/6/2]0]0 0 0 21 38
First Semester
1991/92
Acct 201 10 1412|115/ 7|0 0 0 58 38
Acct 202 3/11/0/0]|0 0 0 21 0
Sour ce: Office of the Reg srar

In Semesters preceding 1991 Acct 201 used to be offered as Acct 101.
| - Incomplete * WP - Withdrawal with Pass. WF - Withdrawal with Fail.
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This study is a part of an on going effort to raisethe performance levels for
students taking the required Principles of Accounting courses. Such effort include
development of suitable classroom material for accounting principles, and using of the
laboratory science format in teaching principles of accounting. The specific objective of
this study is to identify the causes for this low success rate asdetermined by the
students who had taken both courses. Armed with this knowledge, Accounting
Department administrators and faculty can attack the obstacles directly by working
through to overcome these obstacles as perceived by students.

The rest of this paper is organized as follows: Section one discusses the previous
research on the determinants of student performance in principles of accounting.
Section two describes the methodology of research. Section three provides the analysis
and results. Section four presents the implications of the study.

|. Previous Resear ch

Many studies have been conducted to find out the determinants of students
performance in accounting. Eskew and Faley ( 6, P.139) found that a student’s
academic aptitude, previous and more recent academic performance, effort/motivation,
related previous experience and pre-college study of accounting are all significantly
related to examination performance in introductory accounting courses. Porter and
Lawler (10) concluded that a student’s examination score is dependent upon the
student’s effort, abilities and traits, and hisrole perception. Therole perception of a
student refers to what class activities (homework assignments, quizzes, etc.) the
student bdieves he should engage in to improve performance in class. Doran, Bouillon,
and Smith (3, P. 83) concluded that measures of academic performance and aptitude
are the most important determinants of examination performance in both accounting
principles 1 and 1. Reed and Holley (11, P. 342) investigated theimpact of final
examination scheduling on student performance on the exam. The results of their study
indicated that differencesin the positioning of the accounting examinations relative to
other finals cause differences in examination scores. Specifically their study pointed
out that introductory accounting students experienced a deterioration in examination
performance as both the exam week and the exam day progressed.

Many studies have investigated the relationship between English language
proficiency (asaforeign language) and academic performance. Ayers and Peters (2, P.
462) conducted a study on this relationship among 50 foreign students at an American
Technological University. Their English language proficiency was measured by means
of the TOEFL examination and academic successwas measured by the Cumulative
Grade Point Average (GPA). The researchers found that English language proficiency
had a strong positive correlation with academic success.

Jochems (8,P.310) stated that switching from education in the mother tongue to
education in aforeign language means either aloss of academic achievement per unit
of time (if the study effort remains unchanged) or heavier work if the learning
outcomes per unit have to be maintained at the same level.

Research has also shown that teaching techniques have a significant effect on
student’s performance in accounting. Farrely and Hundson (7, p.51) surveyed student



38 Sulayman H. Atieh

preferences regarding teaching techniques in introductory accounting classes. The
majority of the students recommended the following teaching techniques; (1) providing
copies of printed solutions to homework (after homework is done), (2) placing solution
manual on reservein library, (3) giving more than two exams (in addition to thefinal),
(4) providing copies of last semester’'s quizzes and exams, and (5) collecting
homework and basing a portion of the grade on it. Elikai and Baker (5, P.253)
indicated in their study that quizzes can be used to improve students' performancein
accounting when rewards (points) assigned to quizzes represent a significant part of a
course grade. They also concluded that when the rewards associated with quizzes are
small, or not clearly defined, students do not perform significantly better than students
who do not take quizzes.

Ott (9, P. 378 & 386) studied the effect of structured reviews (held outside the
classroom and prior to exams) on student exam scores. The results of this study showed
that structured reviews do make a differencein student exam scoresin intermediate
accounting. Ott concluded that the structured reviews may influence on a student’s
perceived effort-reward probability thus leading to increased effort. Edmonds and
Alford (4, P. 345 & 353) analyzed the impact of using two levels of complexity on
information processing by two groups of undergraduate accounting students. One level
of complexity used an explanatory model composed of two eements (assets and
liahilities), the other employed a six dimensional modd (assets, revenues, liabilities,
expenses, owner’'s equity, and net income). The findings of this study showed that the
group that was taught using the two dimensional model during the introduction of the
accounting cycle performed significantly better than the group using the six
dimensional moddl. Abraham, Loughrey, and Whalen (1, P. 2 & 3) examined the effect
of using computerized practice sets to prepare students in introductory accounting
courses. The researchers were unable to identify any significant correlation between the
use of the computer and student performance, however, they found that the use of these
practice setsresultsin apositive changein a student’s attitude toward accounting. The
significance of this finding will become clear momentarily.

I1. Research Methodology
Questionnaire Development: A questionnaire was utilized to make a survey of
students to obtain their opinions and attitudes as to the causes of low performancein
the principles of accounting courses. The questionnaire included alist of 26 obstacles
which are thought to have an impact on the performance of students in these courses.
The complete listing of these obstacles is shown in Table (2). The obstacles were
grouped into the following five areas:

(1) Teaching techniques.

(2) Student effort and motivation.

(3) Accounting curriculum and textbooks.
(4) Advising.

(5) General obstacles.
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Table (2)
Opinions of Students about obstacles
affecting their performance (in Percentages)

39

Accounting Non-accounting Accounting & Non-
Obstacles majors majors accounting majors
Dissgee | Agree | Disagree | Agree | Disagree | Agree
Teaching Techniques
1. Lack of quizzes. 62.5 375 56.12 43.88 57.28 42.62
2. Lack of home work to be handed in. 62.5 375 56.12 43.88 57.28 42.62
3. Quizzesaregiven with an insignificant 75.00 25.00 39.80 60.20 46.72 53.50
reward (Quizzesrepresent alow
percentage of acoursegrade).
4. Homework is collected and graded 33.33 66.67 35.71 64.29 35.25 64.75
on arandom basis
5. Daily homework collection without 50.0 50.0 46.94 53.06 47.54 52.46
checking and grading.
6. Lack of structured reviewsheld outsde 33.33 66.67 27.55 72.45 28.67 71.31
normal dassesprior to exams
7. Complexity oninformation processing 37.50 62.50 32.65 67.35 33.61 66.39
in teaching accounting principles. For
example, incorporating many variables
in explaining the accounting cycle.
8. Emphasis on multiple choice 70.83 29.17 43.88 56.12 49.18 50.82
questions with no partial credits
given to students.
9. The exams are difficult 45.83 54.17 30.61 69.39 33.61 66.39
10. The grading policy isnot well 45.83 54.17 31.63 68.37 34.43 65.57
defined.
11. Feedback of examsisnot obtained 41.67 58.33 37.76 62.24 38.52 61.48
on areasonable period of time.
12. Computerize practice st isnot used. 62.50 37.50 50.00 50.00 52.46 47.54
Student Effort & Motivation
13. Student time & effort putting into 58.33 41.67 43.88 56.12 46.72 53.28
the courseis not sufficient.
14. Poor effort-reward (grade) system. 20.83 79.17 21.43 78.57 21.31 78.69
15. Poor class attendance 75.00 25.00 46.94 53.06 52.46 47.54
16. Poor studying habits (studying 41.67 58.33 32.65 67.35 34.43 65.57
only in the night before the exam
or lesstime devoted time devoted
for solving problems.
17. Student’smoativationto learnisnot | 12.50 87.50 31.63 68.37 27.87 72.13
reinforced by theinstructor’s
teaching techniques.
Accounting Curriculum and Textbooks
18. The material covered during the 12.50 87.50 19.39 80.61 18.83 81.97
semester istoo lengthy (the
material does not match with the
ability of students.
19. Lack of adapting the accounting 41.67 50.33 31.63 68.37 33.61 66.39
subject matter to Saudi environment
20. Poor English skills which hinder 25.00 75.00 42.86 57.14 39.34 60.66
understanding of the material
21. Inadequate textbooks used. In 37.50 62.50 41.84 58.16 40.98 59.02
particular, the concepts and
procedures of accounting is not
presented well and the problems
and cases are not oriented to Saudi
environment.
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Accounting Non-accounting Accounting & Non-
Obstacles majors majors accounting majors
Advising
22. The students are not properly 12.50 87.50 2041 79.59 18.85 81.15
advised regarding courses of

accounting principles

General Obstacles

23. Lack of goal congruence of 29.17 70.83 22.45 77.55 23.77 76.23
students and faculty (lack of
interaction between students and
faculty)

24. Thestudents negativeattitude toward 8.33 21.67 12.24 87.76 11.48 88.52
accounting asadifficult subject.

25. Inadequacy of scheduling final exams |  12.50 87.50 21.43 78.57 19.67 80.33
induding day and time of the exam,
and theincidence of multipleexams
on the accounting day exam.

26. The students are not aware of the 45.83 54.17 53.06 46.94 51.64 48.36
accounting professon as a good
career for them.

The questionnaire recipients were asked to express their opinions about each of
the 26 obstacles on a four-point scaleranging from “strongly disagree” to “strongly
agree’. In the event that a significant obstacle, or obstacle area, may have been
overlooked, the questionnaire also included an open-ended question. This question
gave the students the opportunity to make written comments about the problems and
difficulties which they may have personally experienced when they took Acct 201 and
Acct 202. Findly, the questionnaire solicited information about student’s major, his
GPA and his gradesin Acct 201 and Acct 202, and whether he was an accounting or
non-accounting major.

The list of 26 obstacles was developed primarily as a result of athorough review
of relevant literature. The list was supplemented by drawing on the 17 years of
collegiate teaching experience of the researcher in the USA and Middle Eastern
universities. Finally, various editions of the questionnaire were reviewed by academic
colleagues who provided valuable feedback for suggested improvements. Thelist of the
26 obstacles is not intended to beacomprehensivelisting of all possible obstaclesin
teaching accounting principles. The list is a compilation of the obstacles which the
researcher believes to be the obstacles most relevant to the Saudi Arabian environment.

Unique Population Characteristics: It isimportant to understand that KFUPM
is a unique academic institution in a number of aspects which are fdlt to have a direct
impact on the academic performance of the student body. KFUPM's goal is to provide
students with advanced training in the fields of science, engineering, and management.
All areas of KFUPM - facilities, faculty, students, and programs - are growing rapidly
to cope with the rapid economic and technical development of Saudi Arabia. The
faculty of KFUPM is multinationa and the overwhelming majority of the students are
Saudi whose mother tongue is Arabic. Classes, on the other hand, are virtually one
hundred percent taught in English. Although the students may have taken some
English in high school, this is by no means universal and the level of proficiency is
highly variable. Primarily because of the variability of the English foundation, the
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admissions procedure applied by the University administration results in a student
body in the CIM a KFUPM with a number of unique characteristics which are
significant to this study.

The applicants for admission to the KFUPM must first take its entrance
examination and then sit for a personal interview conducted by a committee of
administrators and faculty. The objective of these requirements is to evaluatethe
student's knowledge and ability in English and science subjects. The students who pass
this exam and other requirements are granted an admission to the University. In
addition, the newly admitted students who have just completed high school spend the
first academic year at the University in the Preparatory Program. The objectives of this
program include thefollowing: (1) to improve students' English language proficiency,
and (2) to review and reinforce students knowledge of mathematical and analytical
techniques (Undergraduate University Bulletin 1992/93 p. 21). Because of these
requirements, certain factors affecting the performance of the moretypical students
taking the Principles of Accounting courses do not exist for these students.
Specificaly, the students academic aptitude and their previous and more recent
academic performance are controlled by the University and are at a universally high
level thus are not investigated in this study. Accordingly, this study islimited to an
investigation of other determinants of students performance which are seen as being
more significant to this unique population. Determinants such as English capability,
teaching techniques, student effort and motivation, advising, accounting curriculum
and textbooks, interaction between students and faculty, scheduling of exams, and the
students' attitude toward accounting fall into this category.

Data Collection: During the Second Semester of the Academic year 1992/93, the
guestionnaires were distributed to asample of students enrolled in Junior and Senior
classes in the College of Industrial Management who had already completed Acct 201
and Acct 202 during the period started form the First Semester of the Academic year
1988/89 to the First Semester of 1991/92. Those students were asked to complete the
guestionnaires anonymously during the class period. The Junior and Senior students
were all mgjoring in a business discipline and were categorized as either accounting or
non-accounting majors.

There were 122 students who participated in the study. This number constitutes
82 percent of the total population of the Junior and Senior classes for the 1992/93
academic year. Of the 122 students, there were 24 accounting majors and 98 non-
accounting majors. the 24 responses represent about 80 percent of total Junior and
Senior students whose major is accounting and the 98 responses represents 83 percent
of total Junior and Senior students whose major is non-accounting.

In studies such as this, there is always a concern about the veracity and
objectivity of the respondents. Farrely and Hudson (7, p.50), for example, pointed out
that evaluation of the professor could be biased because it may be based on the general
liking for the professor rather than on the quality of instruction. In this survey the
students seemed to have a very positive reaction to the study in general and to the
guestionnaire in particular. They seemed to welcome the opportunity to provide their
opinions on this subject. Because of this attitude, the feding is that the responses of the
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students were generally objective. Furthermore, because the questions were not an
evaluation of a particular professor, it would seem that the major source of bias did not
exist.

1. Survey Analysis

Prior to performing any statistical analyses, it was necessary to modify the raw
data collected via the questionnaire. This was dueto the relatively small size of the
population and the resulting sample. Spreading the responses over four categories
resulted in some response cells with less than five entries. Such low frequencies would
preclude a valid Chi-square analysis of thedata. The modification employed wasto
create two response categoriesinstead of four. Category one was labeled "Agree" and
was formed by combining the original categories of "agree' and “strongly agree”,
Similarly, category two was labeled “disagree” and consists of the original "disagree’
and “strongly disagree”’ categories.

Table (2) presents the response percentages for the 26 potential obstacles listed
on the questionnaire. The analysis begins with an examination of response frequencies
for these 26 obstacles. In thisanalysis, the focusis on the combined response of both
accounting and non-accounting majors. This isfollowed by a Chi-square analysis of
accounting majors versus non-accounting majors to determine if any significant
differences exist between the responses of the two groups. Then, a correlation analysis
is performed to identify the relationship between the students responses and their
cumulative GPA. This is aso donefor each group of mgjors. Finally, the significant
responses to the open-ended question are examined. SAS software was used where
appropriate to analyze the data collected.

Frequency Comparisons by Category
Teaching Techniques: As shown in Table (2), over 60 percent of the
respondents of both groups (accounting and non-accounting majors) believe that the
most important teaching obstacles are as follows:

1. Lack of structured reviews held outside normal classes prior to exams,

2. Complexity on information processing in teaching accounting principles;
3. The examinations are difficult;

4. The grading policy is not well defined;

5. Homework is collected and graded on a random basis;

6. Feedback of examsis not obtained in a reasonable period of time.

These obstacles are presented here according to their importance as seen by the
respondents. Focusing on the two categories of respondents separately, the highest
percentage figure was 72.45 percent given by non-accounting majors for lack of
structured reviews. In addition, 60 percent of the non-accounting majors considered
giving students quizzes with insignificant reward as a teaching problem.

Student Effort and Motivation: In the student effort and motivation category,
more than 65 percent of the respondents of both groups believe that the most important
obstacles are:
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(1) Poor effort-reward system;
(2) Lack of student's motivation to learn;
(3) Poor studying habits of students.

Again focusing on the categories separately, the highest percentage figure was
87.5 percent given by accounting majors who fdt that student's motivation to learn is
not reinforced by appropriate teaching techniques, such as incorporating a heavy
emphasis on examples and problems oriented to Saudi business environment.

Accounting Curriculum, Textbooks, and Advising: A large majority of the
respondents of both groups believe that the obstacles associated with accounting
curriculum, textbooks, and advising affected their performance. Slightly over 81
percent of the respondents felt that the material covered during the semester istoo
lengthy and the students are not properly advised. Over 60 percent thought that
accounting subject matter is not adapted to Saudi environment and poor English skills
of students hinder their understanding of the material.

General Obstacles: With respect to the general obstacles category, more than 75
percent of the respondents of both groups faced the following obstacles in their
accounting classes:

(1) Lack of interaction between students and faculty;
(2) Inadeguacy of final exams including day and time of the exam;
(3) The students' negative attitude toward accounting.

Evaluation of the Responses of Accounting and Non-Accounting Majors The
responses to the obstacles described in Table 2 were tested to determine if significant
differences exist between accounting and non-accounting majors. Chi-sguare statistics
were used to test the null hypothesis that there are no significant differences between
the two categories in their responsesto each of the 26 obstacles. the 26 tests showed
that at the .01 level of significance, the null hypothesis could be rejected only for the
obstacle of giving quizzes with an insignificant reward. Moving to the .05 leve of
significance, the null hypothesis could be rejected for the obstacles related to poor class
attendance, and emphasis on multiple choice questions. These significant differences
are shown in Table (3).

Table (3)
Significant differences between the responses of accounting

and Non-accounting majors
n Quizzes are given with an insignificant reward Agree in response to this obstacle were:
* 25% of accounting majors vs 60% of non-accounting majors.
n Poor class attendance Agree in response to this obstacle:
** 25% of accounting majors vs. 53% of non-accounting majors
n Emphasis on multiple choice questions with no partial credits Agree in response to this obstacle:
** 29% of accounting majors vs. 56% of non-accounting majors

* indicates asignificance level of .01
** indicates a significance level of .05
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Table (3) indicates that non-accounting majors are more likely to agree that
giving students quizzes with an insignificant reward, poor class attendance and
emphasis on multiple choice questions are causes of students low performancein
Principle of Accounting. For the other 23 potential obstacle areas, there wereno
significant differences between the two categories.

GPA Comparisons: The association between the GPAS of the respondents and
their views on the 26 obstacles was investigated. The mean of each student's
observations of these obstacles was calculated. This mean is a weighted average
computed by dividing the total pointsthe student assigned to all obstacles by 26. The
total points, in turn, were determined by assigning a weight to each response based on
a four-point scale ranging from "strongly disagree” which is assigned a value of oneto
"strongly agree" which is assigned a value of four. For example, if astudent had
recorded strong agreement for all 26 obstacles, the total points assigned by that student
is 104 points (26 times 4). The mean of the observations for this student is equal to
4.00 (104 divided by 26).

The means of students observations were correlated with their GPAs. The result
showed a correlation coefficient of 0.16 for accounting majors and 0.03 for non-
accounting majors. These are very low values indicating that there is very little
relationship between the students GPAs and their views on the 26 obstacles in
teaching accounting principles. Thus, the conclusion which can be drawn is that there
is little or noimpact of a student's academic performance on their evaluation of these
obstacles. This result means that these obstacles are common to all students
irrespective of their academic status.

Open-End Responses: With respect to the open-ended question regarding the
major obstacles the students faced during their study of Principles of Accounting, the
majority of respondents of both groups emphasized the following obstacles:

1. Thefinal examinations are comprehensive and difficult. They include long and
complicated problems. One student stated: “Our final exams are incredible.”

2. The comprehensive final examinations lower the final grades of students.

3. Three classes a week are not enough to explain the required material and to
solve all of the homework problems assigned.

4. The selected problems assigned do not cover the material explained by the
instructor.

5. The students are not motivated to learn and accounting is a boring subject.

6. The emphasis is on the quantity of the material covered during the semester
not on the quality of education.

7. A large number of students who take Acct 201 and Acct 202 do not have
previous knowledge in accounting. Hence, they faced difficulties in
understanding accounting concepts and procedures.
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The respondents provided anumber of suggestions to overcome these obstacles.
Most of these suggestions focused on teaching methodology, such as, solving more
homework problems during the class period, conducting tutoring sessions to help weak
students, posting solutions of the homework problems after grading them, and
motivating students to learn accounting by simplifying the material and giving
practical examplesrelated to businessin Saudi Arabia

Comparison of the Findings of the Study with Those of Previous Research: In
order to isolate the obstacles facing the Saudi student attributable to the differences
between educational environment in both Saudi Arabiaand the U.S., the findings of
this study are compared with the results of prior research. The comparison reveas
similarities and dissimilarities between the findings of this research and prior research.
The similarities are related to the following obstacles (referred to in prior research as
determinants or factors):

1. Pre-college study of accounting;

2. Level of complexity of learning environment;
3. Scheduling of accounting examinations,

4. Pretest structured reviews,

5. Value of rewards (points) assigned to quizzes;
6. Collecting and grading homework ;

7. Effort-reward (grade) system .

Two major factors contributed to the similarities between the findings of both this
and previous research. First, teaching staff at KFUPM have their education and
experience in the U.S. Consequently, they follow the American methods and
techniques in teaching accounting principles. Second, accounting education at KFUPM
and American universities share similar characteristics such as, degree objectives,
curriculum content, number of credit hours required for graduation, type of exams, and
application of computer in accounting courses.

On the other hand, due to the peculiarities of the educational environment in
Saudi Arabia, the findings of thisresearch reveal aset of obstacles not prevailing in
the American accounting education consisting of:

1. Students are not properly advised regarding courses of accounting principles
(81.5 percent).

2. This obstacle appears of great concern to Saudi students.

3. They need specia attention in advising to familiarize them with the new
educational system applied a8 KFUPM, that is foreign to their prior
education environment in public schooling.

4. Lack of adapting the accounting subject matter to Saudi environment (66.32
percent).

5. Since CIM uses American authored accounting textbooks, reflecting both
business and accounting environment in the U.S., the Saudi student face
some difficulties in comprehending the relationship between course content
and therole of accounting in Saudi Arabia.
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6. Poor English skills which hinder understanding of the material (60.60
percent).

7. Since English isthe second language for CIM students, a significant portion
of them tend to heavily depend on memorization of accounting procedures,
rather than comprehending and understanding accounting concepts and
their applicabilities. Hence, they lack the ability to analyze and manipulate
ideas and concepts necessary to perform in accounting examinations.

8. Lack of interaction between faculty and students (76.23 percent)

9. This interaction is hindered by the differencesin culture, value, language,
etc. between the multinational faculty at CIM and students.. Recently, Saudi
faculty became the majority at CIM. Therefore, this obstacle is reduced and
the interaction between the students and the faculty has been enhanced.

10. The students' negative attitude toward accounting as a difficult subject
(88.52 percent).

11. This high response percentageis, in fact, an accumulation of the effect of all
other obstacles that students are exposed to during their tenure in the
College. It isacommon knowledge among students in CIM that accounting
courses are difficult to pass with reasonable grades. Consequently, students
approach the course with great deal of apprehension of failure.

V. Implications of the Study
The findings of the study are based on the opinions of students who have recently
completed the two courses in principles of accounting regarding the most important
obstacles and factors which contribute to low performance in these courses. These
findings, as presented in the survey analysis section of this study, pertain only to the
two required courses in principles of accounting.

There is aways arisk associated with generalizing the results of any study since
those results may be inappropriate in some circumstances. Nevertheless, it seems clear
that these results will provide some valuable information to University and CIM
administrators and the accounting instructors while attempting the difficult task of
teaching accounting principles. Learning more about student opinions regarding the
obstacles of teaching accounting principles could be used as feedback to enhance future
student performance and change their attitudes toward accounting as a difficult subject.

Several important implications for University administrators and accounting
instructors are suggested by the results of this study.

First, University administrators could expand their attention to prepare students
for better performance in business studies. A course in business, which includes a
section in accounting basics, could be developed and taught in the Preparatory
Program. Such a pre-college study of accounting might enhance the performance of
students in introductory accounting courses at the college level.
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Second, accounting instructors at CIM should have a linkage between the place
of learning and the place of work. This linkage could be achieved by developing
teaching methods and text material relevant to business environment in Saudi Arabia.

Third, accounting instructors could emphasize the quality of learning in
accounting at CIM by teaching less but relevant material. The accounting instructors
should restructure the courses of accounting principles in order to de-emphasize
procedural complexity of accounting principles, and to pay more attention to
substantive issues that satisfy the needs of studentsin Saudi Arabia.
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Appendix
What is your major?
What isyour Cum. GPA?
What isyour Maj. GPA?
What is your grade in Acct 2017? and Acct 202?

Please indicate whether each of the following factors contributed to or caused you
difficulty in your classes of principles of accounting.

Teaching Techniques:

Strongly Disagree Agree Strongly

Disagree Agree
1 2 3 4
1. Lack of quizzes [ 1 [ ] [ ] [ ]
2. Lack of homework to be handed in. [] [ 1] [ ] [ ]
3. Quizzes are given with an insignificant reward [ 1] [ 1] [ 1] [ ]
(Quizzes represent a low percentage of a
course grade).
4. Homework is collected and graded on a [ ] [ 1] [ 1] [ ]
random basis.
5. Daily homework collection without checking [ 1] [ 1] [ ] [ 1]
and grading.
6.Lack of dructured reviews held outsde [ 1 [ 1 [ 1] [ 1]
normal classes prior to exams.
7. Complexity on information processing in [ ] [ 1] [ 1] [ 1]

teaching accounting principles for example,
incorporating many variablesin explaining the
accounting cycle.
8. Emphasis on multiple choice questions with no [ ] [ ] [ 1] [ 1]
partia credits given to students.
9. The exams are difficult. [ ] [ 1] [ ] [ ]
10. The grading policy isnot well defined.

11. Feedback of exams is not obtained on a [ 1 [ 1 [ 1] [ 1]
reasonable period of time

12.Computerized pragctice set is not used. [] [ 1] [ ] [ ]

Student Effort & Motivation

13. Student time & effort putting into the course [ 1] [ 1] [ 1] [ 1]
isnot sufficient.

14. Poor effort-reward (grade) system [ 1] [ 1] [ 1] [ ]

15. Poor class attendance [] [ ] [ ] [ ]

16. Poor studying habits (studying only inthenight [ 1] [ 1] [ 1] [ 1]
before the exam or less time devoted for solving
problems.

17. Student’ s motivation to learn is not reinforced [ ] [ 1] [ 1] [ 1]

by the instructor’ s teaching techniques.
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Strongly Disagree Agree Strongly
Disagree Agree
1 2 3 4

Accounting Curriculum and Textbooks

18. The materid covered during the semester istoo [ ] [ 1] [ 1] [ 1]
lengthy (the materia does not match with the
ability of sudents).

19. Lack of adapting the accounting subject [ ] [ 1] [ 1] [ 1]
matter to Saudi environment

20. Poor English skillswhich hinder understanding of [ 1] [ 1] [ 1] [ 1]
the materid.

21. Inadequate textbooksused. In particular, theconcepts [ 1] [ 1] [ 1] [ 1]
and procedures of acoounting are not presanted well
and the prodlems and casss arenat oriented to Saudi
evironmet.

Advising

22. The students are not properly advised [ 1] [ 1] [ 1] [ 1]
regarding courses of accounting principles.

General Obstacles

23. Lack of goa congruenceof studentsand faculty [ 1] [ 1] [ 1] [ 1]
(lack of interaction between sudents and faculty)

24.The dsudents negative attitude toward [ 1] [ 1] [ 1] [ 1]
accounting as adifficult subject.

25. Inadequacy of scheduling final examsincluding [ 1] [ 1] [ 1] [ 1]
day and time of the exam, and theincidenceof
multiple exams on the accounting day exam.

26. The students are not aware of the accounting [ ] [ 1] [ 1] [ 1]
profession as a good career for them.

27. From a student’ s perspective, what are the major obstaclesin teaching Accounting Principlesat C.I.M..:
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